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CHAPTER I

THE PROBLEM AND DEFINITION OF TERMS USED

It has been generally recognized by teachers and parents that the

Parent-Teacher Association is an important link between the school and
the community it serves ( 14: 51).
membership.

To be effective it must have an active

Parent-Teacher Associations generally have a minority of

active members and a majority of inactive members. It is imperative that
a Parent-Teacher Association take positive action that will lead to a more
active membership.

I.

THE PROBLEM

Statement of the Problem
It was the purpose of this study to survey and evaluate the avail-

able literature on Parent-Teacher Association programs during the years
1957 through 1967 to determine the characteristics of a good P-TA program,
as based upon statements describing "good" programs.

The review of the

literature was done at Central Washington State College, the University
of Washington, Seattle Pacific College, and the administrative offices of
the Washington Parent-Teacher Association in Seattle, Washington.

2

Significance of the Study
An active membership is the aim of most organizations.

To bring

parents and teachers together within the Parent-Teacher Association,
there must be programs provided that arouse the interest of parents, while
at the same time operating within the framework of the total objectives of
P-TA. To date, considerable has been written on various kinds of programs
that have been used, but little consideration has been given to the kinds
of programs that are considered successful in terms of improving membership and attendance.

The importance of this study will be its attempt to

identify the kinds of programs that have been well attended and well
received by the membership as an aid to all local units in future programming
for P-TA programs. As pointed out by Michael S. Cline, a participation
membership is all important if the primary objective of the Parent-Teacher
Association of serving the family and the community is to be realized (5: 1).

II.

DEFINITION OF TERMS USED

The National Congress of Parents and Teachers
As used in this report, The National Congress of Parents and
Teachers is the title given to designate a nation-wide organization that
includes the whole body of P-TA from the local level up.
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The State Congress of Parents and Teachers
The State Congress of Parents and Teachers will refer to a statewide organization of the P-TA.

P-TA, Local Association, Parent-Teachers Association, Local Unit.
Throughout this report on the study of P-TA programs, the terms
P-TA, Local Association, Parent-Teacher Association, and Local Unit shall
all be interpreted as referring to the local organization of the P-TA at the
community level.

P-TA Meeting
The term P-TA meeting will refer to the monthly gatherings of the
local membership to conduct the business and present a program to its
members.

Business Meeting
The term business meeting is defined as that part of the total
P-TA meeting that transacts the formal business to come before the
membership.

Program
A program refers to a special presentation of interest and value
to the members that usually follows the formal business meeting.
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A Good P-TA Program
A good parent-teacher program is defined as one that will result
in increased membership, increased attendance, higher interest evidenced
by the general membership, and meeting the objectives of P-TA.

III.

LIMITATIONS OF THE STUDY

This study was limited to a search of the literature for a period
from 1957 through 1967. While much has been written concerning the
various phases of P-TA' s, the amount of written information available
describing

11

good 11 programs during the ten-year period was quite limited.

A review of the literature relating to P-TA programs for the tenyear period was made. Furthermore, a survey was made of the literature
that dealt with P-TA meetings in the event useful information on programs
could be found.

IV.

ORGANIZATION OF THE REMAINDER OF THE THESIS

The second chapter of this thesis will deal as completely as
possible with the literature that has been written about Parent-Teacher
Association programs; the types of programs that have been used; the role
of teachers, parents, and administrators in the P-TA; and the reported
success of the various types of programs that have been used.
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Chapter III will be divided into three parts:

a summary of the

literature related to P-TA programs; the author's conclusions, based on
the review of the literature, as to what constitutes a good P-TA program;
and recommendations for future use by local associations in planning
good P-TA programs.

CHAPTER II

REVIEW OF THE LITERATURE

Any search for information on the various kinds of programs used
in monthly P-TA meetings must first focus on P-TA objectives.

These

objectives are published in many P-TA journals, and are recognized and
accepted at all levels of organization. Since there are definite formulated
objectives toward which each local unit works, it follows that a good program must be compatible with the objectives.

I.

OBJECTIVES OF PARENT-TEACHER ASSOCIATIONS

The Parent-Teacher Associations have always endeavored to unite
the forces of the home, the school, and the community-at-large in behalf
of youth (33: 36). Toward this end they have five stated objectives as
guides in planning and executing all activities from the national level,
the state level, and the local level.

These objectives are:

1.

To promote the welfare of children and youth in home, school,
church, and community.

2.

To raise the standards of home life.

3.

To secure adequate laws for the care and protection of children
and youth.

4.

To bring into closer relation the home and the school that parents
and teachers may cooperate intelligently in the training of the
child.
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5.

To develop between educators and the general public such
united efforts as will secure for every child the highest
advantages in physical, mental, social, and spiritual
education (33: 36).

II.

RESPONSIBILITY FOR P-TA PROGRAM PLANNING

"A good program does not happen by magic--just as good education does not grow from jerry-built support" (12: 7).

Planning for P-TA

programs is the responsibility of the program committee. This committee
is usually made up of members of the executive committee, the school
principal, the publicity chairman, and other qualified members within the
membership.

The committee need not be large, but it should be broadly

representative of the entire membership. Gardner suggests that we use
the best possible leadership available if we are to have a successful
program (9: 10).
There are differing views as to how involved teachers and principals should get in program planning, but few would agree to the exclusion
of teachers or principals.
pation.

Both Kiernan and Cash believe in joint partici-

Kiernan points out that a principal can make or break a P-TA by

his interest and cooperation or lack of it (19: 21).

Cash believes that

only when programs are developed by teachers and parents in membership
can they become planned adventures in community enrichment (3: 173).
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III.

TECHNIQUES FOR PROGRAM PRESENTATION

Most authorities, according to Cline, agree that a program
should be planned around a central theme or idea.

The procedure selected

to carry out this theme should help contribute to the fulfillment of the
objectives of P-TA (5: 19). There are many procedures that can be
utilized in carrying out a planned program.

Prime consideration, however,

should be given to the nature of the program.

Once the kind of program to

be presented has been established, the committee should choose the procedure that will best achieve the desired results.

The importance of a

procedure should not be minimized since the public likes a program that
gets the message across, whether it be through a symposium or an
exhibit (12: 7).

The Lecture
A presentation technique that is considered one of the easiest is
the lecture. However, the lecture is not always the best way to pass
information to the community.

The lecture is effective when a new or

unfamiliar problem confronts the school community. For this type of presentation, according to Jenkins, the committee would turn to those individuals who have insight into the problem; those who have facts and are
well versed on the information area we are concerned with (13: 3).
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The Group Discussion
Using group discussions, a local unit can explore many basic
issues and reach a level that will help parents in untold ways. Groups,
ideally, are kept small with a discussion leader appointed for each group.
Dr. Levy Russell, a clinical psychologist, says that programs where the
membership was divided into groups and each group given a topic for discussion, have been some of the best P-TA programs he has attended.

He

strongly urges this type of program (22: 3 7). In The National ParentTeacher, there are suggestions each month for discussion-type programs.
Throughout their periodicals they place emphasis on this method as a
desirable approach to programs. They claim that the end result will likely
be good (2 7: 103).

The Panel Discussion
A discussion panel will usually consist of a small number (three
or four) of individuals who are well-versed, and subscribe to a particular
viewpoint. A moderator moves the discussion along, giving each member
ample opportunity to state his position, react to the positions of others,
and when necessary, make a rebuttal in defense of his own views.

This

method is often used to make the membership aware of the various points
of view that pertain to a situation under consideration.
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The Symposium
The symposium is much like the panel discussion except that it
attempts to present several sides or aspects of a single question or topic.
An interesting P-TA program can be arranged, according to Harris, if you
approach a topic such as discipline from two contrasting points of view.
He goes on to suggest that teachers could be used to discuss and defend
various viewpoints.

Harris makes use of the symposium, but doesn't

necessarily limit the subject to a specific question (11: 35).

The Forum
The forum has not changed much since its use in ancient Rome.
The forum provides a chance for each one to voice his particular views.
Often this method is used in conjunction with the lecture. First, a brief
lecture is delivered on the topic under discussion, then the topic is open
for discussion from the floor.

Duvall suggested a type of forum where the

membership would be informed on James B. Conant's report on American
high schools. The report would be read to the audience with an invitation
to discuss the report in light of the local high school's curriculum (6: 36).

The Debate
When presenting opposing views on a topic or problem, the debate
can be effective.

However, the literature does not deal with this aspect

of program presentation in P-TA' s.
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Motion Pictures, Television, and Radio
Films and filmstrips are used quite often in P-TA programming,
television is being used more as educational television becomes a part
of the curriculum, but radio is not used extensively in P-TA programs.
When a well-chosen film or filmstrip is used as a basis to develop a
program around, it can act as an effective stimulus to group discussion.

The Exhibit
One technique widely used in P-TA programming is the exhibit.
The exhibit can take the form of a show of the art work done by the
children, it can show some of the subject matter taught, or it can be a
chance for parents to visit the children's rooms.

Many schools have an

open house in conjunction with P-TA that centers primarily around exhibiting the children's work and the surrounding environment.

The Dramatization
Most parents enjoy a play or skit even if it is simple and amateurish. The drama type program, according to most reports on P-TA programs,
has always been an aid in increasing attendance.

Drama can also be used

as a springboard for discussion groups. In the National Parent-Teacher,
it was suggested that by having a thirty-minute life-experience situation
play, the stage was set for many avenues of discussion which could follow
immediately after the dramatization (21: 2 6).
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In addition to the above mentioned procedures for presenting a
program, there are others.

The question box, often used as a stimulator

for discussion, has been used in P-TA' s; demonstrations, using teachers
and/or children to show techniques, present subject lessons, or to explain
the uses of new equipment that has been purchased; role-playing, which,
because of its impromptu structure, enables members to gain insight into
feelings and attitudes; the quiz and the buzz sessions (27: 102-108).
It must be recognized that there are variations of the above

mentioned methods, and each local unit will necessarily need to adapt a
particular method or combination of methods to fit each individual
situation.

IV.

THE ROLE OF THE PRINCIPAL IN P-TA PROGRAMS

The principal plays an important part in any P-TA. As a member
of the executive board, he helps with the planning of the total calendar,
the formulation of the programs, and he makes a meeting room available
for the various functions of P-TA.
There are varied opinions as to whether a teacher should get
involved in P-TA, and if so, to what extent.

The ultimate decision rests

on the principal since he must make the choice of whether they will
present a program, be required to attend, or be active in some other
way (19: 21).
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At Camelback High School, Phoenix, Arizona, the principal felt
the role he played in the P-TA was important. He said that a principal
must believe in and cooperate with the local unit (30: 39).

V.

THE ROLE OF THE TEACHER IN P-TA PROGRAMS

Whether the teacher should be involved or not runs from one
extreme to another.

Teachers, as well as parents in the community, are

often indifferent to P-TA. Usually, teachers are expected to attend. It
is Small's contention that if a teacher doesn't honestly believe in the
value of the P-TA meeting, he should not be forced to attend (28: 456).
If the definition of a good P-TA, as given in the manual of The

National Congress of Parents and Teachers, is a planned adventure in
community living, the programs must be developed by the joint effort of
parents and teachers (3: 173). In the P-TA manual (2 7: 114), it states that
in program planning, the teacher should not be expected to train and
rehearse children for P-TA programs.
able.

Demonstrations of work are prefer-

Cash supports this point of view. It is no longer a time when we

expect the overworked teacher to come up with the entertainment for
P-TA programs by using his or her youngsters (3: 156).
When attempting to determine the involvement of teachers in P-TA,
one writer called attention to the "T" in P-TA. The writer's intention was
to inspire teachers to get involved in P-TA, since the title suggested that
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they were a real part of the association.

Teacher involvement, she felt,

would tie the school closer to the community, and that the P-TA would be
much richer because of teacher participation (2: 3 7).
It was felt at Camelback High School that teacher participation

was desirable. They used the dean of girls to act as a liaison between
the P-TA and the school (3 0: 3 9) .
Of course, with an open house type of program where, as Koy
suggests, the teachers presented the total program at their grade level,
it would be necessary for the teachers to become involved (20: 40).

VI.

THE ROLE OF THE PARENTS IN P-TA PROGRAMS

With education moving so fast, making new innovations, experimenting, extending the concept of adult education, Jenkins feels that the
P-TA plays a prominent role in bridging the communication gap between
the school, the home, and the community.

Parents are getting involved,

and parents are becoming informed (14: 51). Wiener felt that parents most
certainly have a major role to play in P-TA since they are, or should be,
concerned about their children, and since the underlying purpose of P-TA
is that of promoting the welfare of children and youth (34: 10).
There are differing views as to the role of parents as far as curriculum is concerned.

Mayer wants the parents in the P-TA to relieve teachers

of certain clerical type chores.

He also says the parents in the P-TA
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should be fact-finders--find out about the schools, what is going on,
and how parents can upgrade the program. He says that working with the
children is actually the primary aim of P-TA (23: 126-12'n.
Bahou, on the other hand, says that we should take another look
at the role of the P-TA. Too often decisions to try a new program, or ways
of upgrading the existing program, are taken up at P-TA meetings as problems to be solved. Working on curriculum change is too often considered
a right and a responsibility of parents. Parents, according to Bahou,
should tend to their own business, and let teachers make the decision
they are trained and qualified to make. We don't tell doctors, lawyers,
or dentists how to do their jobs. Parental interest does not qualify a
person to make decisions on educational policy.

The role of the parents

toward the teacher is the same as with other professionals--consulting,
conferring, and discussing in private the ways they can help their child
on individual problems (1: 446-448).

VII.

TYPES OF PROGRAMS SUGGESTED BY STATE AND
NATIONAL ASSOCIATIONS

The National Parent-Teacher and the Washington Parent-Teacher
suggest various ideas such as round table discussions, role playing,
case history presentations, use of specific resource persons as main
speakers, holding a fair, and others. Whatever the idea or topic, both
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at the national and the state level, the tendency is to suggest programs
that get the audience involved.

This may be through drama, a discussion

panel, or other ways.
Most program suggestions deal with panels, how they can be set
up effectively, how large they should be, and how to guide these panel
discussions toward their objectives.
Mayer thinks the P-TA' s spend too much time on topics outlined
in advance by The National Congress of Parents and Teachers. According
to him, these suggested topics are acceptable for dinner conversation,
but are not in any way suitable for a ninety-minute P-TA program.

This

approach would put the membership to sleep. In addition, he adds, these
suggested topics do anything but draw the fathers to P-TA meetings (23: 81).

VIII.

SECONDARY SCHOOL P-TA PROGRAMS

While P-TA' s may be quite active at the secondary level, there
seems to be little written on programs for junior and senior high schools.
Smallenburg (29: 35) feels that a program that is usually of interest is one
that involves the children of parents.

He suggested that a program take

the parents through a day in school to see what the children go through.
This is the type of P-TA program discussed in the literature in most
instances.
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The Parent-Teacher Association could be the nucleus for all
organizations at the high school level according to Provenmire (2 6: 210-13).
Rather than have an "athletic booster club," have this club and other
similar clubs combined in a P-TA recreational committee. Then, continues
Provenmire, the P-TA would act as the vehicle by which the total school
program is delivered to the community.
At the high school level it was felt that students need to be
brought into the activities to create closer ties with the teachers and
parents. With this in mind, the University High School in Tallahassee,
Florida, held a very short business meeting. Then, in what they called
their "Harvest Festival," they put on a dance featuring music of today.
It brought teachers, students, and parents to a closer understanding of

each other.

This, according to J. J. Mitchell, was a good way of

cementing school-community relationships in an immeasurable way
(24: 234-235).
Many P-TA' s at the junior and senior high levels combine at
least one of their P-TA' s with the music program, since band and orchestra
classes usually present some type of concert for the parents once a year.
A different approach to a music concert was tried at Westbury Long Island
Junior High School P-TA.

They put on a concert that featured parents and

children playing instruments together. It was felt that this approach
strengthened the ties between parents and their children at a time when
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sons and daughters were drawing away from the interests of the family
(15:34).

The attempt to draw both the parents and the child into the program rather than have the parents attend the P-TA by themselves to discuss the child is quite evident in the literature on programs at the
secondary level. According to the National Parent-Teacher, all over the
United States high school students are drawing up social codes approved
by parents and teachers.

But in Seattle's Jane Addams Junior High School,

the young people and the P-TA felt that parents should also pledge themselves to a social code.

This code dealt with adult responsibility in

the use of alcoholic beverages, transportation to and from events, and in
other similar areas. The reasoning behind this social code for adults was
that only can a child know what is expected of him, and only can we give
him the best possible chance to become a responsible citizen when we
always set an example for him to follow (16: 32).
Not all secondary schools bring the child into the activity.
Some continue to have monthly meetings where the parents and teachers
meet in the usual way. For example, Pasadena High School in California
has used the "coffee klatsche" approach. Informal discussions in small
groups over a cup of coffee permitted the opportunity for more personal
relationships between parents and teachers than a formal P-TA meeting
did. Discussion on any topic or in any direction was acceptable provided
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it in some way related to schools and school problems. Edwards, in describing this type of program, claimed that it contributed to a better understanding of the total school program, and that it also gave parents a
chance to find answers to questions they were hesitant to call the school
to ask about (7: 68-69).

IX.

ELEMENTARY SCHOOL P-TA PROGRAMS

The activities of local units are constantly under surveillance to
insure against programs dealing with areas outside the scope of the P-TA.
However, there seems to be some question as to where the line is drawn.
For instance, W. W. Woods (3 5: 45 7) said that the P-TA, when considering the subject matter for elementary P-TA programs, should be concerned
with such things as what is taught, how it is taught, the preparation of
the teachers, school building and construction problems, school financing,
and school staffing.
Mayer, however, feels that the basic P-TA aim is actually working
with the children (23: 12 7).

The literature written on programs at the ele-

mentary level shows that P-TA' s that center around the actual activities
of the children are often used.

The Burton P-TA, Huntington Woods,

Michigan, organized a Sunday workshop.

The intent was to bring parents

and children together to work with clay, paint, and other suitable media.
The youngsters welcomed the workshop with eager enthusiasm, but participation by parents was nil (15: 33).
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Another type of program involving the children resulted in a field
trip by the children, a film made of the community jointly by teachers,
parents, and children, and the total program presented to the public
library as a pictorial record of the P-TA activities (8: 30-32).
If parents are concerned or confused about a school problem,

perhaps the P-TA should be the enlightening vehicle by which the problem
can be satisfactorily resolved. Such was the type of program suggested
by Parker in her article entitled, "Homework--A P. T .A. Assignment"
(2 5: 3) to discover the problem areas that parents need help with.

Since

the nature of the problems could vary from community to community, a
poll of the parents as suggested by Strang would determine the course to
pursue (31: 32).
A report in The National Elementary Principal described a P-TA
program at Waukegan, Illinois.

On P-TA night all classrooms were left

open, but one grade-level presented its total program.

One grade-level

was scheduled each night with a question and answer period to follow.
This, according to Koy, allowed teachers to attend grade-level presentations other than their own level, thus gaining more insight into the total
school program (20:40-41).
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X.

TYPES OF PROGRAMS THAT HAVE BEEN TERMED SUCCESSFUL

The literature has revealed any number of specific P-TA programs
that have been termed "successful" by the local membership. At this
point an attempt will be made to review the types of programs and the
reasons why they were labeled successful to give the reader a background
of information on types of programs that appear to have merit. In looking
at a specific program termed "successful," Mayer pointed out that, "No
one can draw a sensible 'blueprint' for a good PTA meeting; everything
depends on the meeting and, to a lesser extent, on the personalities in
the group" (23: 128).
A good program, as identified by the Rogers Elementary School
P-TA in Detroit, Michigan, could deal with any subject or topic but must
be a vital program tied to the interests and needs of the parents.

If

parents are concerned about homework, then a good program in this
instance would deal with this specific need and interest.

The success of

their programs was evidenced by a P-TA membership that totaled thirty-five
more than its total school enrollment and attendance so large that at times
the meeting had to be shifted to larger facilities (17: 33-34).
Little Fort School P-TA in Waukegan, Illinois, termed their open
house a success, reported a high turnout of membership, and called for a
repeat of the open house the next year.

Their program involved the
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teachers and a presentation of the curriculum at each grade level. It was
a show of what the children did in school and was enthusiastically
accepted (2 0: 41) .
Westbury Long Island Junior High School P-TA reported on a program that they termed highly successful.

The presentation featured

parents and students playing instruments in a music concert. It was
successful, according to the article, because it filled a vacuum.

The

lack of communication between parents and adolescents during the teens
was lessened, and the ties between the parents and their teenagers were
strengthened ( 15: 3 4) .
A program termed an annual success at the University High School
in Tallahassee, Florida, was the P-TA

11

Harvest Festival.

11

Success,

according to Mitchell, was attributed to bringing together teachers,
students, and parents in a cooperative activity such as square dancing
to modern music.

The turnout was large, and the membership looked

forward to each year's program with anticipation (24:235).
When parents have ample opportunity to voice their opinions on
such topics as homework, discipline, and study habits at the P-TA meeting,
they will turn out in large numbers, according to Sister Mary Giles. She
described their local unit as

11

dying of anemia

11

until they involved the

parents in the things they were vitally interested in (10: 150-152).
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Determined to have a topnotch program, one they felt would be
of service to the community, Kenilworth School in Arizona stated two
principles that should be used in every program to insure the best results.
First, they felt that "Every parent-teacher meeting should be a parent
education process or experience." Second, "People benefit most from
experiences in which they are active participants, not merely captive
listeners or passive spectators" (32: 28).
Other programs that have increased the attendance and found
acceptance within the membership as desirable programs were the coffee
klatsches in conjunction with informal discussion type meetings, and
brainstorming sessions as means of identifying problems for subsequent
discussions.

These programs were also termed a success (7: 68-69;

18:28).

XI.

CHARACTERISTICS OF A SUCCESSFUL P-TA PROGRAM

While various people have identified characteristics they feel
are necessary for a successful P-TA program, "Each P-TA has its own
characteristics, but the underlying purpose of promoting the welfare of
children and youth unites all associations and gives continuity. Your
P-TA will be as good as your membership and community wish it to be"
(34: 10).
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Cline made an analysis of the membership and attendance of
P-TA' s in 1964. He concluded from his study that a "good meeting" would
include a brief business meeting, a terse meaningful program for its
members, with adequate time after the program for discussion (5: 59).
Mayer has pointed out a number of distinguishing features he
feels must be present in programs if they are to be considered good.

He

believes the interests and talents of the parents should be used, use teachers and other resource people to enrich the experiences of the total
membership, use children where and when possible, refrain from taking
attendance, use children's work, and demonstrate classroom methods
(23: 12 6-128).

CHAPTER III

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this chapter was to briefly summarize the literature
presented on P-TA programs, to present warranted conclusions the writer
has drawn from the study of P-TA programs, and finally, to make recommendations that appear, to the writer, appropriate in terms of the conclusions that have been drawn in this research paper.

I.

SUMMARY

This research paper presented information intended to identify
what constitutes a good P-TA program based upon statements describing
"good" programs from the literature related to P-TA programs.
A distinction was made between the broader concept of "P-TA
meeting" and the narrower concept of "P-TA program."

This paper dealt

with that part of the total activity that usually follows the business meeting.
There were limitations to this study. A ten-year limit was put
on the study from 1957 through 1967. A second limitation was the lack of
available written information on this subject that would have made the
task easier.
In evaluating any program, the objectives must first be brought
into focus.

The objectives of P-TA center around promoting good relation-

ships between the home, the school, and the child.
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P-TA program planning is the responsibility of the executive
committee composed of school personnel and P-TA members selected by
the duly installed officers.
Nine techniques for program presentation were outlined. Whatever the technique chosen, it served as the vehicle to carry out the program planned around a central theme or idea.

Combinations of the above-

mentioned techniques could also be used to adapt a specific program to a
particular situation.
The principal and the teachers play an important role in the P-TA.
The principal serves on the executive committee, plans the calendar for
the meetings, and determines the extent of teacher involvement in the
programs.
The literature revealed a difference of opinion on how involved
teachers should be in P-TA, but indications were that teachers would be
active to some extent.
Parents are the major attending members of P-TA. Views also
differed as to the role of parents in P-TA.

On the one hand it was felt

parents should be active and concerned about their children and what they
could do to help them, while on the other hand it was felt that parents
attempted to get too involved in curriculum decisions, and in working
with children in a teaching role.
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The literature revealed that at the national and state levels,
program suggestions dealt largely with panels of some type.

Often they

were panel discussions that induced audience involvement.
While not all elementary or secondary P-TA' s attempted to draw
the child into the program, .it was usually the case at both levels.

More

literature was written on elementary P-TA activities than on P-TA activities
at the secondary level.
There are a number of programs that have been termed successful.
While no one blueprint for a successful P-TA program is available, good
programs must consider the interests and needs of the community, promote
communication between the adults and the children, and/or be a parent
education process or experience.
Each P-TA has its own characteristics believed to be necessary
for success, but all units should promote the objects of P-TA.

Teacher

and parent talent should be utilized to the fullest extent; programs should
be terse and meaningful, with ample opportunity for discussion.

II.

CONCLUSIONS

The writer has concluded from his study that a "good" P-TA
program, according to the literature, would be in agreement with the basic
objectives of P-TA, involve the membership as much as possible, and be
oriented to the interests and needs of the community.
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In addition, the more that P-TA programs involve the children,
the more likely they are to achieve success in terms of attendance and
strengthened communications between adults and their children.
are interested in, and want to understand their children better.

Parents
Through

child involvement in programs, the P-TA can help this process along.

III.

RECOMMENDATIONS

Parent-teacher organizations must face the cold, hard fact that
they are competing with other organizations for an audience.

Competition

for this audience is keen because of the complex involvement of today's
life.

People are more and more involved in labor-management relation-

ships, people have more dollars to spend on leisure activities, people
are more mobile today, people are joiners and encourage their children
to be joiners.

Hence, the various clubs and organizations vie for the

adult evening time.
In competing with other groups for an ample membership and
attendance, this writer would recommend P-TA programs that utilize the
children and their school work.

This could be done through displays of

the children's work, plays presented for special occasions, concerts,
and demonstrations of teaching methods either in the auditorium or in
the individual classrooms such as is done at some open house programs.
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This writer would further recommend that P-TA programs be used
to inform the parents of school activities and of the school curriculum.
It is most important that ample time be provided for discuss.ion and for

questions to be answered.
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